
 

 

 

Listening Skills Programme 

 

 

 

 

 

 

 

 

 

 

 
www.educational-psychologist.co.uk 

 

 
Prepared by Tim Francis Educational Psychologist 

 
 

                                        

 



2 

Use of the Programme. 

 
This programme has been designed to enhance pupils' listening skills. It contains a 

variety 

of ideas and activities which can be used selectively or as a complete programme. 

  

The  programme can be used  

 

     specifically for groups of pupils who have been identified as having a particular  

          difficulty in the area of listening,  

 

      with any group of children as part of everyday classroom activities relating  

           to National Curriculum Speaking and Listening attainment targets, or as part          

.          of a differentiated curriculum           . 

 

The programme can be run  

 

      by classroom teachers 

 

      with the assistance of classroom helpers or parents 

 

      alongside a teacher from the Education Guidance Service. 

 

Model letters and certificates may be photocopied freely. 

 

The Education Guidance Service would be pleased to receive further suggestions for 

appropriate activities and games. These can be included in the pack when piloting is 

completed. 
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                    Listening: a theoretical background. 

 
Current theory with regard to listening may have some implications for classroom 

practice.  A flow chart of a suggested listening process has been constructed by 

studying people who have been brain damaged.  Usually two classes of damage are 

looked at, general damage for instance through the abuse of alcohol for long periods 

and damage to very specific areas of the brain caused usually by penetration of the 

skull with a sharp instrument.  The effects on the brain damaged people with respect to 

losses in abilities when compared to non brain damaged people have enabled some 

researchers to suggest a likely processing process for speech to perception  and 

understanding in humans.  A diagrammatic representation of a possible model for 

speech recognition is shown over leaf. 

 

Sound travels in the form of vibrations in the air.  The vibrating air causes certain 

parts of the human ear to vibrate.  These vibrations are changed into a series of 

chemically transmitted signals.  These signals and the words that they represent are in 

some way coded into a form that can be used to access the mental lexicon.  The 

lexicon is a theoretical place in the brain where knowledge about words is stored.  It is 

like a very comprehensive dictionary, with details of  pronunciation, grammatical uses, 

possibly literal meanings for words and directions to the brain telling it where 

knowledge about a word is stored in memory.   

 

Overall understanding of a complete spoken message is clearly going to need a more 

complex system of understanding than an elaborate dictionary.  It is suggested that the 

lexicon has links to memory and that understanding of a piece of spoken language 

comes about as a result of the lexicon giving a literal understanding of the words in 

the message whilst the memory takes this and interprets the message with regard to its 

true meaning.  The phase of comprehension that gives meaning by drawing on 

memory and context is usually called the semantic system.  In order for the whole 

system to operate effectively certain predicted sequences need to be adhered to.  It is 

for instance suggested that we gain understanding by knowing that there are certain 

scripts and story grammars in use in our language.  The semantic system takes the 

information given to it by the lexicon and by other perceptual cues such as vision, 

context and who we are listening to and begins to predict what will happen next.  It is 

suggested that it is this constant process of assessing and predicting that leads to 

understanding. 

 

An experiment designed to demonstrate the importance of  being able to draw on 

previous knowledge is shown over leaf. 
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The procedure is actually quite simple.  First you arrange items into different groups.  

Of programme one pile may be sufficient depending on how much there is to do.  If 

you have to go somewhere else due to lack of facilities that is the next step: otherwise, 

you are pretty well set.  It is important not to overdo things.  That is, it is better to do 

too few things at once than too many.  In the short run this may not seem important but 

complications can easily arise.  A mistake can be expensive as well.  At first, the 

whole procedure will seem complicated.  Soon however, it will become just another 

facet of life.  It is difficult to foresee any end to the necessity to this task in the 

immediate future, but then, one can never tell.  After the procedure is completed, one 

arranges the materials into their appropriate places.  Eventually, they will be used once 

more and the whole cycle will then have to be repeated.  However, that is part of life. 

 

The idea of this was to get you confused, so don't worry if you are!  Read it again, but 

with knowledge of the title, which is Washing Clothes. How long was it before you 

understood what was going on?  The implications for classroom practice are, perhaps, 

that listening may take place but understanding will be far more difficult if the 

expected story grammar is missed.  So a child who may be day dreaming at the start of 

a discussion and misses the title may take some time to begin to understand what is 

going on.  A child who lacks listening skills may then be a child who has not 

developed a strong sense of story grammar or who habitually misses the beginnings of  

sessions.  A way forward may be to ensure that the matter under discussion is clearly 

flagged up in some way, and perhaps regularly so during the programme of the 

session.   

 

Similarly, it is important that changes of topic or subject area are flagged up and the 

teacher checks that the transition has been understood.   

 

In general it would seem that certain signals can be used by the teacher to enhance 

understanding: to signal very clearly and regularly the matter under discussion and any 

changes that take place.  The enclosed listening skills package is designed to 

encourage children to hold words and chunks of speech in memory and process them, 

allowing links to the memory to be established and maintained.  As presented in the 

programme, this is encouraged in a very artificial way.  However, the children will 

achieve a greater understanding, as well as be able to answer questions more easily, 

once they find that they are able to hold and process information.  
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Enhancing listening skills. 

 
The following are suggestions put forward by members of the 

E.G.S. team and the staff of Cobourg school. 

 

Listening can be broken down into three sections:                  

1. Gaining attention.                                                             

2. Keeping attention                                                           

3. Checking that the message has been understood.   

    Checking should take place at each stage.  Use praise to     

    recognise when children show listening behaviours after you 

    have asked them to listen, for instance, "I can see Ricky is  

    ready to listen, well done/thank you". 

 

 Use traffic light game during P.E., transfer this into the 

classroom by using the colours to indicate your requirements.  

Red to stop, amber to get ready to listen and green to listen. 

 

 Use a signal other than the voice to signal that you wish the 

children to listen.  For example, bell, tambourine or hand 

signal. 

 

 Check pupils hearing. 

 

 Make listening a project. 

   

 Look at physiology of the ear. 

  

 Listen through water, and a wall. 

  

 Listen to taped sounds and guess what they are. 

  

 Pupils could make their own tape. 
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 Quality of silence exercises, listen to all the sounds that are     

    entering the room when all pupils are quiet. 

 

   Pupils discuss what are the noisiest times of the day and the  

    quietest times. 

  

   What things in class make the most noise? 

 

 Class discuss how noisy they would like class to be.  Could  

    relate this to a symbol from volume control of stereo.  

    At what noise level do the children do most work? 

 

 Sponsored silence. 

 

 Chinese whispers. 

 

 I went to the market and I bought...  Perhaps play in groups or 

wait until a day when fewer children are present. 

 

 Telephone conversations. 

 

 Oral comprehension exercises. 

 

    Give pupils key words prior to reading to them.  They          

     should indicate by raising hand when they hear the word.  

 

 Discuss other ways of passing messages: sign, written, etc.   

    Contact the Royal National Institute for the Deaf, excellent 

information packs available. 

 

 The B.B.C. have produced a tape of sporting sound effects. 

 

 Accents, same sentence said with a different accent. 

 

 Discuss listening behaviours, body language, use mime 

activities to reinforce. 
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 Experiment, designed to check if pupils hear more if they are 

blindfolded. 

 

 Establish a listening corner in the classroom.  Should be a quiet 

area with tapes and machine laid out in an organised way. 

 

 Blindfold pathways: Obstacle programme blindfold or getting 

on a bike by following instructions. 

 

 Battle ships with a grid, call out grid references for a three 

sided shape. 
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A general guide to running this programme. 

 
This programme is designed to enhance listening skills.  It 

assumes that listening is an active process and the games and 

activities are all geared to the children taking sounds and 

processing them mentally by changing them into another form, be 

it physical action as in Simon says or a mental change of form as 

in picture listening.                          
 

 

The groups should be fun.  Some of the activities may be 

difficult and some pupils may need persuading to take part, but 

overall the children should be eager to come back for the next 

session. 

 

Sometimes you may need to explain that the children may not  

have learned to listen quite as well as they could have done.   

Try explaining that:  

  

         You have to learn lots of difficult things as you grow  

                up.  Learning to walk and talk for instance.                                          

 

         Listening is a very difficult thing to learn and this  

                programme is there to help them with one area that they  

                have found difficult. 

  

         You may like to give an example of something that  

you have found difficult to learn that may surprise 

them,  your left from your right for example. 

 

 

 

 

 

 

 



10 

At all stages the children should be encouraged to: 

 

1. Make eye contact with whoever is speaking 

2. Show non verbal signs of listening e.g. sitting/standing      

    still, nodding their head.                                                           

 

You might ask  the children to display the listening behaviours 

listed above.  Once these have been learned, you may want to use 

a verbal or non-verbal signal to get them to do this e.g. 

 

 Show me your listening skills 

 Hands in the air 

 3 claps 

 

The very act of making an important issue of listening should 

have an effect.  Praise the children regularly as a group and as 

individuals by mentioning that they have listened well, that they 

are becoming a super listener, etc. 

 

Use the section on reward programmes to help strengthen the 

listening skills of the children by giving them an additional 

incentive to practise their skills. 
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 Session one. 
 

Time: One hour, 

Materials: A room a chair for all involved. 

 

Introduction. Welcome the children.  You might say: 

1. How lucky they are to be in this special group. 

2. That everybody finds some things difficult to learn.     

    With them it is listening and that is why they are here. 

3. That if they work hard they will be a super listener and   

    will get a special certificate when they finish the                    

    programme. 

4. That their teacher will be helping them to learn how to   

    listen and giving them special choosing time for   

    showing the special listening behaviours, which are: 

    a) Looking at the teacher when s/he is talking. 

    b) Nodding head to show listening. 

    c) Sitting quietly and calmly. 

    d) Being able to answer questions. 

    e) Knowing what work has been set. 

 

Game one:  Introductions. 

 

Game two: I went to the market and I bought... 

 

Game three: My weekend. 

 

Game four: Picture listening 1. 

 

Game five: Simon says. 

 

Close. 
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                   Session two. 

 
Time: One hour. 

 

Materials: A room with a chair for all involved, a book, 

one pair of scissors, a piece of scrap paper and a pen. 

 

 

Game one: Port and starboard. 

 

Game two: Sound detectives. 

 

Game three: Picture listening. 

 

Game four: Chinese whispers. 

 

Game five: How listening has helped me. 

 

Game six: Simon says. 

 

Close. 
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                        Session three. 

 
Time: one hour. 

 

Materials: A room with a chair for all involved. 

 

 

Game one: Children's choice. 

 

Game two: My weekend. 

 

Game three: Picture listening. 

 

Game four: Children's choice. 

 

Close. 
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                How to play the games. 

 
Introductions: 

1. Introduce yourself  with an additional and perhaps amusing  

    addition to your name.  For instance, "I am Tiger Tim" or   

    "Mrs Fluffy Fox". 

2. Ask the children in turn to do the same. 

3.Tell the children that they will be asked to name one of the  

    other children in the group by their new name, but don't tell  

    them which one. 

 

I went to the market and I bought... 

Here the children have to repeat all that went before. 

1. Begin by example, " I went to the market and I bought a dog".  

2. Pass to the child sitting next to you.  

3. Go round the group once or twice. 

4. Suggest they invent a story to go with the items.  Let us say  

    that the following have been put forward: a dog, a car, some  

    sweets, a doll, a dress, a hat, a cat.  The story might go like  

    this, " I bought a dog and put it in my car, I had some sweets in  

    my car that were next to my doll, My doll had a hat on, when I  

    got home my cat was waiting.  

5. Run the game again ask if the children found it easier to  

    remember what was said. 

 

Note: 

Stress that the story should be something that they make up in 

their head and may be of use in helping them to remember what 

has gone before or what might come next. The children should 

then only repeat back the items that have been said, not the story 

that they used to help them to remember. 
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My weekend: 

This doesn't have to be a weekend! If you suspect that one or 

more of the children may have had a difficult weekend it can be 

my favourite toy, T.V. show, etc. 

1. Divide the children into pairs. 

2. They should sit facing each other.  

3. Tell them that they will be asked to repeat what their partner   

    has said. 

4. Allow one minute for each child to describe their weekend.   

5. Then ask for partners to repeat back. 

 

 

Picture listening 1. 

1. Use the enclosed text called, The Garden or select your own if   

    you consider it too long for the children concerned for 

instance. 

2. Tell the children that they must not ask each other questions  

    during this game. 

3. Hand out paper and coloured pencils: Blue 

.                                                              White 

                                                               Black  

                                                               Yellow 

                                                               Green 

                                                               Red 

                                                               Brown 

4. Tell the children that you want them to draw as you read. You  

    may have to read the text several times over.  Do not answer  

    questions about the text, such as what colour are the curtains,  

    but read the whole text so that the children have to listen to the  

    whole and extract the information they need. 

5 Once they have completed their pictures gently ask some test  

   questions about the text.  Praise lavishly saying how well the  

   children have listened. 
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The Garden 

 

 

It is a sunny day.  The sky is blue with only three white clouds in 

it.  There are no birds in the sky. 

 

In the middle of your picture stands a house.  It has a black roof 

and two small chimneys.  There is no smoke coming out of the 

chimneys, because it is a warm day.   

 

There are three windows upstairs in the house, the middle 

window has yellow curtains and the other two windows have 

green curtains. 

 

Downstairs there is a black door underneath the window with 

yellow curtains.  On either side of the black door are windows 

with blue curtains.  

 

 The house has a garden.  There is a green lawn and three trees on 

each side of the house.  The garden has many red and yellow 

flowers.  There is a path leading from the door to a white gate. 

 

Beyond the gate is a lane and coming up the lane are two children 

dressed in jeans and tee-shirts.  The boy has a big red ball and the 

girl holds a brown lead which is fastened to a black and white 

dog.  They are going towards the house.  They live there. 
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Picture listening 2. 

1. Select a book appropriate for the age range and skills of the 

children in the group. 

2. Ask if they can make pictures in their head (imagery), most  

    children will be able to but there may be some who say that   

    they can't. 

3. Tell the children that as you read the story you want them to  

    make pictures of the story in their head.  You will prompt them  

    at the appropriate time by saying, "picture".  

4. Gently ask test questions, praise lavishly saying how well they  

    have listened. 

 

Note: If a child has come forward and said that they can't do this 

ask them to change the words to their own words quietly in their 

head. 

 

 

Example, children who have visual imagery: 

The young red fox stood by his cave "PICTURE", by the side of 

a mountain "PICTURE".   

 

 

 

Example children without visual imagery: 

The young red fox stood by his cave "PICTURE" (the fox is 

standing by his cave), by the side of a mountain "PICTURE" (the 

fox has got a cave next to a mountain). 

 

This game is designed to encourage the children to actively work 

on the information they are hearing.  It will probably be quite 

uncomfortable for them.  It is worth pushing the children a little 

here but don't over do it. Stop when they have had enough. 
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Simon says: 

1. Get the children to stand in a circle.  You will lead to begin  

    with.  

2. Tell the children that they must copy your actions only when  

    you say "Simon says". 

3. Play the game and after a while offer the opportunity for one of  

    the children to lead. 

 

Note: Traditionally this game has been played by players being 

out if they act without the prefix of  "Simon says", it would 

probably be better if this rule was ignored for the purposes of this 

group.  This is a wind down activity and should be played as fun. 

 

Port and Starboard: 

1. Arrange the seats one behind the other into a line.  

2. Tell the children that if you say port they have to look to the  

    left. 

3. If you say starboard they have to look to the right. 

4. If you say seagull they should look up. 

5. Demonstrate this by example.  If the children become noisy  

    talk quietly. 

 

Note: 

I have found that children like to think up their own actions to 

add to this game, for instance shark - look down and Captain - 

salute. 
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Sound detectives: 

1. Seat the children in a circle. 

2. Ask them to close their eyes and try and recognise the sounds  

    that they are going to hear. 

3. Tell them that they must not call out as the game is going on  

    but remember what they thought the sound was and only say  

    when asked at the end.  

4. Walk about the room, cutting paper with scissors. 

                                        screwing up paper. 

                                        moving a chair. 

                                        leafing through the pages of a book. 

                                        scribbling with a pen etc. 

5. Ask the children to recall what they heard. 

6. Ask in which order things were heard. 

 

Chinese whispers: 

1. Start with children seated in a circle. 

2. Pass message from one to another in whisper. 

3. The last person to receive message repeats it aloud to the  

    group.  

4. Then allow the children to move silently around the room,  

    passing the message around for a minute or more.  

5. Ask the last person to receive the message to repeat out loud. 
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How listening has helped me: 

This is an opportunity for the children to show some of their 

excitement with their new skills.  These may be imaginary gains 

at this stage but this exercise is designed to encourage them in the 

belief that they are becoming good listeners. 

1. Seat the children in a circle. 

2. Ask each child to give one example of how listening has  

    helped them either recently or in the past. 

 

Example:  

"I was about to cross the road one night, when I heard a sound, it 

was a bicycle without lights, lucky I heard it, I might have been 

badly hurt." 

 

"My teacher was telling us about our work, I listened really hard 

and knew what to do." 

 

This game can also be played by: 

1. Putting the children into pairs  

2. Each child would then report back on how listening has helped  

    their partner. 

 

Example: 

"John told me that listening has helped him by knowing what 

work his teacher wants him to do" 

 

 

Children's choice: 

1. Form the children into two groups. 

2. Allow them a couple of minutes to discuss and decide on a  

    game that they would like to play that day.  

3. Use the games decided upon as per the session outline.  
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Reward programme for use during 

programme. 

 
The following programme should be used to support the children 

whilst they are taking part in the listening skills programme.  An 

additional programme could be run by the class teacher to support 

the children after the programme has finished. 

 

In general, heaps of praise is vital, particularly use phrases that 

stress their listening. For example, "Well done, you really did 

listen well there" 

 

Session one: 

During this session the children can be rewarded for exhibiting 

the listening behaviours:  1. Eye contact with speaker. 

                                        2. Attentive body language. 

                                        3. Nodding head to show speaker that    

                                            listening is taking place. 

 

The reward here could be a sticker or badge.   

 

Let the children know that if they know the listening behaviours 

at the end of the session then they will get the badge or sticker.   

 

During this session the children can be told that if they do well 

during this programme they will be given a super listener 

certificate in assembly. 

 

 

 

 

 

 

 
www.educational-psychologist.co.uk 



22 

Session two: 

You could use the enclosed letter to reward the children.  The 

letter has been designed so that you can photocopy it on to your  

school headed note paper. 

 

 

 

Dear Parent or Guardian, 

 

As you know ..................................... has been taking part in our 

listening skills programme.  I wanted you to know that he/she has 

worked very hard indeed and taken a full part in all the activities.  

I am really very pleased indeed and I can tell already that 

progress has been made with regard to improved listening skills 

and with class work.  If progress continues like this you really 

will have a Super Listener at home. 

 

 

 

 

Yours sincerely 
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Week three: 

The reward for this week should be the Super Listener certificate.  

A high profile should perhaps be attached to the issuing of the 

certificate, perhaps given out in assembly. 
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 Super Listener Certificate 

 
This certificate has been awarded to 

......................... for completing the listening 

skills programme. 

 

 

Well done......................... 
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  Super Listener Certificate 

 
This certificate has been awarded to 

......................... for completing the listening 

skills programme. 

 

 

Well done......................... 
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   Teacher evaluation of listening skills improvement. 
 

Pupil name.........................................................Date.............................. 
 

Please read this carefully.  The following behaviours are all to be rated by you.  Do not dwell 

too long in making your assessment.  Circle the score above the description you feel best 

describes the pupil concerned on average at this time. 

 

Eye contact with teacher: 

     1                2                  3              4             5 

Never     Sometimes     Average     Good     Always 

 

 

Answering questions: 

    1                2                  3              4             5 

Never     Sometimes     Average     Good     Always 

 

 

Knows what work has been set: 

    1                2                  3              4             5 

Never     Sometimes     Average     Good     Always 

 

 

Nods head to show listening: 

    1                2                  3              4             5 

Never     Sometimes     Average     Good     Always 

 

 

Sits quietly and calmly: 

    1                2                  3              4             5 

Never     Sometimes     Average     Good     Always 

 

 
Look at the scores you have circled and add them up to give the total. 

 

                                                                                 Total ______________ 

 

 
This test should be undertaken before the pupil has taken part in the listening skills 

programme and at the end of it.  It would also be very useful if it were completed periodically 

thereafter in order to gain a measure of the effectiveness of the listening skills programme 

over time.  Progression would be indicated by the pupils total score increasing.  A target score 

of 15 would be satisfactory as this would place the pupil on a par with the average child in the 

class. 
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Long term evaluation of listening skills programme. 

 
Pupils names                           Score 1   Score 2    Score 3   Score 4   

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

----------------------------------|----------|-----------|-----------|-----------| 

 

 

Total                                       ______   ______   _______   _______ 

 

Divide total for each score by number of scores used in total to give the average score. 

 

Total score 1         __________ =                              Average score 

Number of scores 

 

Total score 2         __________ =                              Average score 

Number of scores 

 

Total score 3         __________ =                              Average score 

Number of scores 

 

Total score 4         __________ =                              Average score 

Number of scores 

 

An average number that is increasing would indicate a positive effect of the listening skills 

programme. 

 

An average of 15 if achieved would indicate a very successful intervention overall. 

 

An average below 15 but above the average for score one would suggest a successful 

intervention overall. 

 

A score below the average for score 1 would suggest things had got worse. 

www.educational-psychologist.co.uk 


